For more than 65 years, Palestinian refugees have been living in Lebanon in a " temporary" State in over-crowded camps, deprived of basic rights such as the right to have a professional job. It has been argued that these restrictions have had a major effect on the fair provision and quality of education, an effect manifested in the increasing number of Palestinian students who are dropping out of school. This article examines the quality of education offered in United Nations Relief and Works Agency for Palestine Refugees schools and the impact of Lebanese legal restrictions on students' educational motivation and aspirations. A quantitative survey of the educational experiences and aspirations of 404 secondary students and 48 teachers in five secondary schools of the United Nations Relief and Works Agency for Palestine Refugees was carried out. An in-depth study of a primary school also took place. The findings revealed that Palestinian refugee students are confronted by a paradox: forced inclusion because of having to learn the Lebanese curriculum, but exclusion because of simultaneously being pushed to the periphery of Lebanese society as a result of the Lebanon's discriminatory laws and regulations.
Introduction
Education of refugees is a challenging task for many host countries. Striking a balance between the need to integrate the refugees whilst at the same time maintaining their specific culture, identity, and language has often proven to be a difficult task. One of the two main approaches to the education of refugees is generally observed. The first is focused on the refugees' social, political, and economic integration, whilst the second considers them as temporary guests in a state of emergency who will soon return to their home countries. In the latter case, the education programmes for the refugees often teach the curriculum of their home country.
The Palestinian refugees in Lebanon are a special case compared with most others, being under a "unique degree of political, economic and social exclusion".
1 They have been living "temporarily" for more than 65 years in Lebanon as refugees deprived of their basic rights. They must learn the Lebanese curriculum but have no right to access professional jobs. This article aims to highlight the paradox facing Palestinian refugees in Lebanon, which is manifested in forced inclusion through having to learn the Lebanese curriculum, whilst at the same time being forced to the periphery of Lebanese society as a result of the Lebanon's discriminatory laws and regulations.
To investigate the above, the study reported here examined the quality of education offered to Palestinians studying in schools of the United Nations Relief and Works Agency for Palestine Refugees (UNRWA) and the impact of Lebanese legal restrictions on their educational motivation and aspirations. A quantitative survey of 404 secondary students (grade 12) and 48 teachers in five UNRWA secondary schools was carried out. An in-depth study of a primary school also took place. The primary school case study used focus groups comprising parents, students, and teachers. Finally, the principals of all six schools were interviewed individually. The article consists of two main sections. The first provides a general overview of the social, political, economic, and educational conditions of Palestinian refugees in Lebanon and what has been described as "a state of exception". 2 The second presents and discusses the findings of this study.
Palestinian refugees in Lebanon: an oppressive and coercive context
Following the first Arab-Israeli war and the establishment of the State of Israel in 1948, hundreds of thousands of Palestinians fled their homeland, with the majority seeking refuge in the neighbouring countries of Jordan, Syria, and Lebanon. Around 110,000 Palestinians arrived in Lebanon, settling in refugee camps established by the Red Cross and Red Crescent. 3 They were later joined by further waves of refugees, fleeing subsequent rounds of conflict, most notably in 1956 and 1967, resulting in a growth in the number and density of the refugee camps. The actual number and distribution of Palestinian refugees in Lebanon is, however, not precisely known. At present there are in excess of 425,640 Palestinian refugees registered with UNRWA in Lebanon. 4 However, according to AUB-UNRWA survey figures, it is estimated that only between 260,000 and 280,000 are residents in the country, with a margin of error of ±5 Per cent. Some 62 per cent of refugees live in the 12 camps across Lebanon, and the remaining 38 per cent live in 27 communities known as "gatherings" mostly in the vicinity of these camps. 5 This number suggests that the Palestinians represent around 6 -7 per cent of the Lebanese population.
Palestinian refugees have had a turbulent time in Lebanon, characterised by political instability, poor socio-economic opportunities, and deteriorating environmental conditions in the camps. Unlike other hosting countries such as Syria, Egypt, and Jordan, the Lebanese State was unwilling to set up specific institutions for the refugees, or to undertake their integration into Lebanese society and its welfare system. There is a declared objective to enable the Palestinians to exercise their "right of return" to their homeland, 6 but it is indeed intimately related to Lebanon's internal politics. Lebanon is a confessional consociational democracy where political power is distributed across the country's religious sects by quota based on their share of population according to a prescribed formula.
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As most of the Palestinian refugees in Lebanon are Sunni Muslims, a process of naturalisation or "tawteen" would cause a dramatic demographic shift to the disadvantage of the country's Christians, which their political leaders have been determined to resist. 8 There is also hostility towards Palestinian refugees from different segments of the Lebanese population 9 because of perceptions of the role the Palestinians played in Lebanon's lengthy and destructive civil war.
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This combination of factors has led to the Lebanese State taking a discriminatory stance against Palestinian refugees. Authorities keep using two different statuses for the Palestinians: sometimes treating them as refugees but with regulations prohibiting access to basic rights such as the right to work and to own property, and sometimes as foreigners even if they were born in Lebanon. However, some Christian Palestinians have acquired Lebanese nationality, which protects them from such practices, but leaves the most disadvantaged groups stuck in the camps.
Very crowded camps have become sites of control and surveillance by the Lebanese Army. People's mobility and access to construction materials have been restricted by army check points at the entrances to the camps. Last but not least, Palestinian refugees cannot -since 2001 -own or inherit real estate in Lebanon; consequently, when a landlord dies, property goes to Dar al-Fatwa (the institution of legal reference for Sunnis in Lebanon). 11 Note that in the aftermath of the assassination of former Prime Minister R. Hariri, Lebanese-Palestinian relations have improved, notably through: (a) the establishment at the end of 2005 of a new governmental body, the Lebanese Palestinian Dialogue Committee (LPDC), under the office of the former Prime Minister F. Sanioura, to improve the situation of the Palestinians: and (b) in May 2006 by the re-opening of the PLO office in Lebanon, closed since 1982.
In spite of these modest improvements, all the restrictions imposed by the Lebanese State contribute to formation of a "state of exception", where Lebanese law has been suspended within the confines of the camps. In these "spaces of exception"
12 that are the camps, refugees survive in a "zone of indistinction between outside and inside, exception and rule, licit and illicit, in which the very concepts of subjective right and juridical protection no longer make any sense". 13 This situation has also led authors to affirm that there is an "endemic crisis of governance in and between Palestinian refugee camps in Lebanon".
Being refugees for more than two thirds of a century did not change the perception of hosting countries like Lebanon or the international community, which continues to view these people as emergency refugees. This is clear from the fact that UNRWA remains mainly a service provider for Palestinian refugees, and so systematically adopts a relief perspective as far as Palestinians are concerned in the host countries. UNRWA was established in 1949 to "carry out direct relief and works programmes for Palestinian refugees", 14 and it moved slowly to provide some assistance, protection and advocacy for registered Palestinian refugees across the Arab East. The relation between UNRWA and the Palestinian communities has often been characterised by dissatisfaction and some resentment. 15 UNRWA continues to be focused on relief while some argue that its policy should shift to development. Also some complain about bureaucracy in UNRWA which makes it like "a public sector, rigid and inflexible to accommodate the new needs of the Palestinian refugees" (focus group with eight UNRWA teachers carried out in 2013).
Educational struggle of Palestinian refugees in Lebanon
Palestinian refugee children also have limited access to the public educational system in Lebanon. Only 11 per cent of "foreign" children can access free public education in Lebanon, while many refugees cannot afford the high tuition fees of private schools.
UNRWA has been organizing education services for Palestinian refugees since 1950. It currently runs more than 68 establishments across the country, offering 6 years of elementary, 3 years of preparatory and 3 years of secondary schooling. 16 Lebanon is the only country where UNRWA offers secondary schooling, operating eight schools across the country. Until 2005, UNRWA only provided primary education when it started to provide secondary education. The schools follow both the Lebanese schooling structure and curriculum, but although attendance at pre-school is compulsory for Lebanese children, UNRWA does not offer any pre-school services to Palestinian refugees.
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The official number of pupils enrolled across all UNRWA schools is 32,213. 18 Whilst this figure represents a slight increase on the previous year, overall, the total number of enrolments has been declining since 2001, when it was 42,259.
19 These figures documenting the decline in refugee school enrolment should be considered alongside the total number of registered refugees in Lebanon, which has steadily increased over the same period.
Palestinian refugees who attend mostly UNRWA schools have an almost universal net enrolment rate. However, the attendance rate at pre-school level is marginal (due to a lack of pre-school provision by UNRWA), while the elementary sector comprises more than 60 per cent of students, with 28 per cent in intermediate and only 10 per cent at the secondary level. While the attendance rate for 7 year olds is 98.6 per cent, that of those aged 11 falls to 93.4 per cent. The primary completion rate was estimated at 37 per cent, entailing either a high number of dropouts or repetition among the refugee population.
The above figures reveal that education levels have indeed been progressively dropping in recent years. This is further supported by the pass rate in the Brevet Official exams (official diploma qualifying entry into the secondary level), which in some schools was as low as 13 Refugee Survey Quarterlyin spite of the fact that UNRWA has endeavoured to build new schools in most Palestinian camps, and has worked hard to eliminate "double shift" school days. However, most UNRWA schools still lack quality teaching, teaching resources, and basic laboratories -all that can promote engaged and active learning and critical thinking among students. This educational haemorrhage amongst young Palestinians has been attributed to a number of factors, such as the deteriorating socio-economic conditions amongst Palestinian refugees and a growing disillusionment with schooling and the benefits it brings. Palestinian students also suffer from an education acculturation as they are forced to learn only the Lebanese curriculum without being able to access their own country's system. The following section examines these three main challenges.
Socio-economic background of students: the exclusion
The socio-economic factors affecting Palestinian households and the particularly difficult living conditions of many Palestinian families (especially those with one breadwinner for example) result in poor school attainment and encourage drop out. Most houses in the camps are overcrowded and suffer from inadequate lighting, and poor heating, ventilation and sanitation.
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A recent household survey of Palestinian refugees carried out by the American University of Beirut showed that two thirds of Palestine refugees are poor. The extreme poverty rate in camps is (7.9 per cent). The study also developed a Deprivation Index based on components of welfare such as good health, food security, adequate education, as well as access to stable employment, decent housing, and ownership of essential household assets. The Deprivation Index showed that 40 per cent of Palestine Refugees living in Lebanon are deprived. The study also reported that 56 per cent of refugees are jobless and only 37 per cent of the working age population is employed. 21 It is unsurprising that the poor socio-economic situation often encourages students to leave school to get a paid job.
On the other hand, the household survey highlighted the important role of education in gaining employment. "A refugee with a vocational or university degree is more likely to be employed than one holding a Brevet or lower. Moreover, of those with a university degree, 70% work as professionals or associated professionals (many of those illegally), while those with a Brevet or less work mainly in crafts and elementary occupations".
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Despite the importance of education highlighted in the above survey, decreasing numbers of Palestinian refugee students are actually interested in continuing their higher education. Lack of motivation to learn is believed to be one of the main reasons for the high-dropout rates, as shown next. 20 Chaaban et al., Socio-Economic Survey of Palestinian Refugees in Lebanon, xiv. 21 Ibid., x. 22 Ibid., x.
Student motivation
Motivation to complete education is negatively affected by perceptions of limited opportunities to progress to further education. Palestinian refugees' access to Lebanon's public university is limited by their status as foreigners, and their access to private universities is restricted by a lack of resources to pay tuition fees. Whilst some scholarships are available for those with strong academic results, these are not enough to meet demand. The lack of employment opportunities for Palestinian refugees also appears to be an important factor in reducing students' motivation to study. Evidence suggests that such feelings undermine their perceptions of the value of education.
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Poor employment prospects are also judged to be one of the main factors behind the markedly high-dropout rates amongst Palestine refugee children. Whilst figures on dropout rates vary across different studies according to the definition and calculations used, there is consensus in the literature that the dropout rates of Palestinian refugees in Lebanon are higher at all levels of schooling than those of Palestinian refugee communities in Syria, Jordan and the Occupied Territories, 24 and significantly higher than the dropout rates of Lebanese school children in the same age groups. There is evidence that many male dropouts in particular go on to engage in child labour. Dropout rates are also partially explained by a general dissatisfaction with the nature and quality of schooling and by social factors such as early marriage and parenthood, particularly amongst girls. 
Education acculturation: false inclusiveness
The main aims of education worldwide are to prepare the individual to join the job market and to construct a common understanding of a "national" identity or, to quote Benedict Anderson (1991), 26 to have a common vision of the nation as "an imagined political community". Palestinians are prohibited from imagining themselves as members of a political and economic community. As a result, they not only suffer from economic and social exclusion, but moreover, it can be argued that being forced to learn the Lebanese curriculum contributes to a process of "acculturation" 27 of Palestinian youth in camps. Based on an agreement between UNRWA, The United Nation Educational, Scientific and Cultural Organisation (UNESCO), and the host countries in 1954, students in UNRWA schools have to be taught the curriculum of the hosting country. This was done in order to facilitate refugees' access to the host country's secondary schools and University education. 28 However, with a restricted access to the right to practice professions, while being excluded through being confined in camps, Palestinian refugee students not only learn an irrelevant curriculum which they have to be tested in, but regardless of how well they do academically, they will not be able to have a professional career in Lebanon.
Acculturation moves from being a benign concept in general to a problematic issue when it is accompanied by social and economic exclusion. Acculturation of Palestinians is worsened by an over-emphasis on a narrow nationalist concept of citizenship in the Lebanese curriculum, especially following the end of the civil war in 1989. The two main stated goals of the new curriculum were "building the individual's personality and establishing citizenship". 29 A content analysis of the new curriculum developed in 1997 30 shows that citizenship education was the top priority. Moreover, the civics and social studies textbooks do not at all address the issues of Palestinian refugees or even the rights of refugees. On the contrary, civics textbooks are focused on Lebanese nationalism. The nation and its schools hence define the "we" that is the citizenship of a modern State. By default, it also defines a "them", as explained by Waters and LeBlanc. 31 In the case of refugees, the issue of the construction of identity, of the assignation of the "we" and "them" poses itself with great acuity, especially because curriculum design and provision are highly embedded in politics and ideology. Teaching the Lebanese curriculumthat is constructed around a particular idea of the "Lebanese" identity and citizenship whilst overlooking the identity and rights of the refugees -contributes to reproducing a logic of discrimination towards the "others" who are the Palestinian refugees. This process of "indoctrination" as these authors state is "derived not from the consent of the governed but from the pseudo-state generated by the agencies of the international community" that is embodied in UNRWA in the case of Palestinian refugees.
Whilst many studies have focused on the social, political, and economic restrictions facing the Palestinians and their impact on students' motivation, there is paucity of research that delves into the quality of education and the learning experiences of students in UNRWA schools. This article aims to focus on these under-explored factors. 
Methodology
The research methodology comprised quantitative and qualitative approaches. A quantitative survey of 404 students and 48 teachers in five UNRWA secondary schools was carried out. A case study of a UNRWA primary and middle school also took place. This included focus groups containing students, teachers, and parents. Finally, one-to-one interviews with six principals also took place. Since the quantitative survey was carried out only in secondary schools, the main objective of conducting a case study of a primary and middle school was to examine the educational aspirations of younger students who may not even progress to secondary school. The students' questionnaire consisted of Likert scale statements designed around four main themes: learning and schooling experience, personal wellbeing, importance of education, and future aspirations. The teachers' questionnaire explored similar issues, but focused particularly on their educational and teaching philosophy, practises and attitudes to the students. The focus group interview schedule investigated similar educational issues to those explored in the questionnaire, with particular emphasis on students' educational motivation. The anonymity of participants was protected as they were not asked to give their names.
In total the study covered six UNRWA schools, five secondary, and one primary, in Beirut, Sidon, Tyre, Tripoli, and Baalbek. The main criterion for selecting the schools was to represent the various districts where the 12 refugee camps are located. A secondary criterion was to select an underperforming middle school, in order to explore the causes of students' poor results. The conditions of the camps vary significantly from one district and another. For example, while the refugee camp in Bourj Al Barjna is quite open, the camp in Sidon can be accessed only through a checkpoint monitored by the Lebanese Army.
The analysis of the quantitative results also draws on a similar study carried out in 2005 on Lebanese students in public schools in order to compare the learning experience in Lebanese public and UNRWA schools.
Teaching and learning: difficult paths
The findings of this study largely support assertions in the literature that teaching in UNRWA schools is mostly didactic and passive, with limited opportunities for other pedagogical approaches. The didactic nature of lessons is indicated by the fact that over 68 per cent of students surveyed agree that they always or regularly have to follow teachers' explanations without participating or commenting, see Table 1 . Less than 49 per cent of students agree that they always discuss class objectives with their teachers, whilst less than 36 per cent agree that students always have discussions in class on the themes of the lesson. Just over 48 per cent of students agree that they always have to memorise things in class, with a further 34.5 per cent agreeing that they do this regularly.
The preponderance of teacher-led learning is also indicated by the fact that 64 per cent of students said they never give presentations. Opportunities for collaborative learning appear limited, with less than 29 per cent of students agreeing that they always do group work. Self-directed learning also appears limited in the surveyed UNRWA schools, with less than 23 per cent agreeing that they always conduct research outside school relating to their studies. Finally, less than 15 per cent of students strongly agree or agree that their school encourages critical thinking, with almost 50 per cent disagreeing or strongly disagreeing.
When comparing the above findings to those of a similar study of Lebanese students in five public schools carried out in 2005, we notice that teaching and learning are more didactic in UNWRA schools compared to Lebanese public schools. Almost two thirds of the Lebanese students stated that they often give presentations whilst 81 per cent said they do group work in the classrooms. The lack of active interactive and cooperative learning pedagogies reported by the surveyed Palestinian students could be partly due to the over-crowding of UNRWA classrooms compared to those in public schools. Statistics indicate that just under half of the classrooms in public schools have less than 15 students per class while 20 per cent are overcrowded with 26-35 students per class. However, in UNRWA schools, the average number of students per classroom is 30 making them the most crowded classrooms in Lebanon.
Another explanation for the highly didactic and rote learning predominantly reported by the surveyed Palestinian students could be teachers' education philosophy. Data gathered from teachers in UNRWA schools support the above findings as 71 per cent of them maintain that "students are here to learn what the teacher knows". During the focus group interview with teachers, the majority of them stated that they underline the information students are expected to memorize and then students are often assessed primarily on how well they recall information. 
School environment: an opportunity and an obstacle
The literature indicates that in some cases poor student-teacher relationships have an adverse effect on student progress and attainment. Overall, the findings of this study suggest that student-teacher relationships are quite poor, at least in terms of how they are perceived by students. As Table 2 illustrates, almost one fifth of students strongly agree or agree that they feel anxious when some teachers are around, with just under 13 per cent strongly agreeing or agreeing that they have bad relations with their teachers. Only just over half of students (56 per cent) strongly agree or agree that they like most of their teachers, and that they get along with most of their teachers, but an analysis of other results suggests that this rapport may be limited and superficial. Less than 27 per cent of students strongly agree or agree that their teachers understand their needs, and less than 30 per cent strongly agree or agree that they can talk to their teachers about their personal problems. Three-eighths (37.5 per cent) strongly agree or agree that their teachers care if they are bored, happy or sad, while just under 42 per cent strongly agree or agree that teachers care about their opinions, comments and suggestions.
The lack of support from their teachers that is perceived by students is further reinforced by teachers' academic perception of their role. Also, a considerable percentage of teachers (44 per cent) believed the primary concern of a school is academic development and 58 per cent explain that the main function of a school is to develop students' mental abilities. The poor teacher-student relationships were accompanied by discipline difficulties. Table 3 shows that almost 50 per cent of students were expelled from the class, while 28 per cent were expelled from the school, 11 per cent of whom were expelled more than once. The literature indicates that some of the strain in student-teacher relations comes from ways of enforcing discipline, which continue to include corporal punishment despite it being officially prohibited. Teachers have complained that they have not been given proper guidance on how else to discipline students, and that this is a source of concern. The majority (63 per cent) also reported that students generally do not respect their teachers at school. In addition, 35 per cent of the teachers state that the school does not explain its discipline policy clearly to its students. During one of the school visits and while interviewing the principal the researcher saw a cane on his desk. When inquiring about the issue, the principal stated that although UNRWA banned corporal punishment, he still uses it and finds it to be a very effective disciplinary method. Following the interview, the researcher observed the principal punishing some of the students with the rod rode. Corporal punishment was only observed in one of the five schools whilst the remaining ones denied its existence. Unsurprisingly a considerable percentage of students do not feel the discipline systems in their schools are particularly fair, see Table 4 . Only between 16 per cent and 35 per cent of students strongly agree or agree that their school's regulations are fair, with up to 34 per cent strongly agreeing or agreeing that punishments are harsh and unfair on students.
The focus group with the students highlighted that some teachers hit them. One of the interviewed principals said that she reported a case of a teacher regularly hitting and verbally abusing students to officials at UNRWA, who investigated the case but did nothing about the teacher. The teacher continued to teach the students in the same school. Interestingly, both the interviewed parents and teachers called for a return of corporal punishment as a method that could improve the educational attainment of children and their commitment to learning.
However, as one might expect, for the students the issue is different. Strict school discipline, according to almost half of the students, was also accompanied by limited opportunities to express their views and participate in the school decisions. As can be seen in Table 5 , 41 per cent of students held this view.
The lack of participation and consultation was not only reported by students; teachers too felt that they did not have many opportunities to engage in the decision-making process in the school. Almost 80 per cent of teachers stated that there is hardly any regular staff discussion about how to achieve school goals/targets, although all of the interviewed principals stated that their school has a five-year plan. This technical and hierarchical school management and leadership style, which is centred on the principal, was apparent in the five surveyed schools. It was also a feature of the Lebanese public schools that were surveyed in 2005.
In the primary school the principal, who had just joined the school, had started to engage both teachers and students in the management of the school. Students were given responsibilities to oversee discipline and to consult with their peers about their needs. According to the interviewed students and principal this had decreased behavioural issues amongst students.
Future prospects: hopes amidst ghettos
The majority of students see a value in their school education in terms of their future employment prospects. As can be seen in Table 6 , two thirds of students see success in education as being important to their prospects for success later in life. Just under 60 per cent of students strongly agree or agree that their chances of getting a good job in the future depend on their success at school, with only 8.5 per cent disagreeing or totally disagreeing. The results are similar for higher education, with just over 65 per cent strongly agreeing or agreeing that they need to finish university to be able to achieve their goals in life, and almost 15 per cent disagreeing or strongly disagreeing. Hence, despite the limited opportunities for persuing a professional career in Lebanon, a high percentage of Palestinian students are still keen to continue their studies. However, it is important to highlight that these high percentages could be due to the fact that this study investigated the views of grade 12 students, who might still see the value of education whilst those who did not see the value could have already dropped out. Another possible explanation could be the aspiration to leave Lebanon and work abroad with their qualifications.
Whilst the literature indicates that prospects are limited for most Palestinian refugee school children, both in terms of accessing further education after school and in terms of finding employment, this study suggests that students' perceptions of their prospects are actually quite mixed. Over 58 per cent agree or strongly agree that they have lots of opportunities to accomplish their dreams and goals, and almost 67 per cent agree or strongly agree that they feel optimistic about their future; these results can be read in the light of the resilience that characterises Palestinian youth, as we have mentioned earlier.
On the other hand, only 42 per cent strongly agree or agree that they have a good chance of accomplishing their goals if they stay in Lebanon, whilst onethird disagree or strongly disagree. There is a fairly even split between students who strongly agree or agree that thinking about their opportunities when they leave high school makes them feel depressed, students who sometimes agree, and students who disagree or strongly disagree.
Given these mixed views on the value of education and on students' perceptions of their prospects, it is interesting to examine students' reasons for continuing their formal education. The literature indicates that dropout rates are high amongst Palestinian refugee students in Lebanon because of a number of factors including: low motivation to learn driven by poor employment prospects; a preference to take on paid labour instead of staying in education to alleviate the difficult economic circumstances that many students' families face; and social factors such as early marriage and child-bearing. A question therefore arises as to why those students who stay on in school do so. Contrary to what we might expect, given the emphasis in the literature on students not valuing school education because of poor employment prospects, almost 78 per cent of students strongly agree or agree that they continue to attend school in order to get more qualifications, see Table 7 . The desire to gain qualifications is the most common reason given, followed by students' parents insisting that they stay at school (with almost 62 per cent strongly agreeing or agreeing). There is some evidence in support of the idea from the literature that the desire or need to find paid employment partially explains the markedly high dropout rates amongst Palestine refugee students in Lebanon. More than one fifth of students strongly agree or agree that they continue to attend school because they have not been able to find such employment. It is possible to infer that some of these students might have left school had they been able to.
As for future prospects, despite all the difficult conditions, which surround Palestinian refugees in Lebanon, the majority of students (66 per cent) felt optimistic about their future in general while only 42 believed they have good opportunities in Lebanon. Uncertainty about their future after they finish school was quite common amongst students (39 per cent) ( Table 8) .
The focus group with students and teachers showed that the limited prospect of having a future job in Lebanon was one of the main demotivating factors. Students gave many examples of university graduates who are working as taxi drivers. However, parents with higher educational attainments had higher expectations of their students and followed up their progress more assiduously than those who were less well educated. Nine out of ten interviewed students said that their aspiration was to finish the Brevet and enter vocational education. Only one wanted to continue higher education similarly to his two sisters. When asked about what could motivate them, they were not able to give any suggestions. They found the teaching on the whole to be boring and described the curriculum as irrelevant to their needs. They complained that they do not learn about their history and have to learn citizenship education that they are not eligible to practice. Focus groups with parents showed that whilst the majority wanted and hoped that their kids would continue their education, they had limited expectations. Most of them did not follow up on their children's homework or supported them in their studies. The vast majority complained about their inability to control their children's behaviour.
All of the interviewed students had a friend who had dropped out, some as young as grade three. When asked if they had thought of dropping out, only one student said that he had, but his parents did not allow him. In the primary middle school, the principal reported five cases of students who had dropped out. The principal pointed out: "we investigated some of these cases, and found that in a few, the student and the parent just dump the schooling package and say 'that's it', they do not want the school anymore. There is not a lot that we can do about it". All the interviewed teachers mentioned that students often express their frustration about the opportunities available to them if they continue their education. One of them noted "our [the previous] generation was different, then education was seen as the only way out of suffering, of having a better life, but for this [new] generation they see education as means which will make them suffer more, due to job restrictions in Lebanon and the Arab world".
The social and economic exclusion of the camps was very apparent during the interviews and showed the severity of the rupture between those living in the camps and those living outside. To illustrate this point, one of the interviewed principals told the author the story of a school trip to a university fair for grade 11 and 12 students. He showed me the reports of the two teachers who accompanied the students. The teacher wrote "this was an awful journey. Our students felt so disheartened by all the opportunities available outside the camps. Two students sharing one bedroom, this is unheard of for most of them. All these different courses available at these universities, yet due to the high tuition fees they will never be able to afford them . . .". Both teachers recommended that the school does not organize such event in the future as it was too disturbing for the students.
The gap between the camps and the outside world was best manifested in the idealistic image that some of the interviewed students had of public schools in Lebanon. When asked to describe types of learning that they would enjoy, one of the students noted that "I wish we could learn everything through computers and notebooks, just like in the Lebanese public schools". Interestingly, most Lebanese public schools do not have even a computer lab or access to the Internet! The above two examples show the extent to which the Palestinian refugees in the camps have been isolated and marginalised and live in ghettoes.
The results of the study show how the Lebanese constraining context influences how Palestinian youth foresee their future prospects. About 38 per cent of the students are depressed when they think about their future and 56 per cent consider emigration as a way out. Indeed, the "expression of discrimination is so pronounced [in Lebanon] that many feel a sense of despair and look to emigration as the single most important option for improving their lives". 32 However, the constraints of the Lebanese context are not the only reason for the complex perceptions of the students of the education sector and of their future: there is a need for UNRWA to disengage from mere "relief" and to invest and specialise more in education as a long-term strategy. This is manifested at best in UNRWAs strategy of automatic upgrading of students, even if they have failed to meet the expected requirements, and also their refusal to accept students who have failed twice in one cycle. UNRWAs rationale is understood to be that it is a relief organization, and thus it wants to see students progressing through the system, but at the same time it cannot afford to spend a large amount of money on students who have failed twice in one cycle. As Rosenfeld maintains "a critical reading of UNRWA's history leads to the conclusion that the ability of this organization to exert a meaningful long-term impact on the social situation of Palestinian refugees is contingent upon its specialisation in welfare services, primarily in education, and upon its 'disengagement' from relief". 33 
Conclusion
"The Palestinians are the most educated Arab nation". This is the conventional wisdom often repeated in the Arab world, reflecting the great sense of agency of the Palestinian youth, where in spite of all the constraints, they have used creative coping strategies and mechanisms as means to survive in their exile. This is indeed just a myth nowadays. This article shows the pressing predicament of education among the Palestinian young people in Lebanon. Whilst Palestinians live in a state of exception and exclusion as a result of all the legal restrictions they are subjected to, they are forced to learn the Lebanese curriculum. This has resulted in the educational acculturation of Palestinian students accompanied by socio-economic exclusion.
Hence, it is unsurprising that Palestinian students have little motivation to take their school education seriously. They come from disadvantaged backgrounds with little support from their parents, and a local environment that does not inspire but only causes despair due to the legal discrimination applied in Lebanon. Palestinian refugees thus live in a "state of exception"; a process of reducing the refugee population to mere bodies to be fed and sheltered without acknowledging their political and socio-economic rights. As Hanafi 34 puts it, Palestinian refugees in Lebanon "do not have a right to defend their rights as a minority or the right to have right". This contributes to undermining their motivation in pursuing an education in a context where they face important limitations in terms of access to employment.
Whilst UNRWA has ensured "equal access" to education for Palestinian refugees, there appears to be a challenge in promoting the quality of education and most importantly addressing the socio-economic and cultural injustice, which undermines the educational attainments of students. Rigid instruction, rote learning and a curriculum alien to students' interests, concerns, and experiences can contribute to lower motivation and reduced enjoyment of learning. UNRWA seems to have failed to provide equality of respect for all Palestinian refugees, notably by denying their identity in curricular selection and development and by adopting authoritarian forms of pedagogical relations that define learners as passive recipients of knowledge.
It is unlikely that the legal conditions of Palestinians in Lebanon will change. This renders it ever more urgent for UNRWA to revisit the underpinning premises of the education it currently offers in Lebanon, otherwise increasing numbers of Palestinians are likely to become disenchanted with pursuing an education.
